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Abstract 
The purpose of this study was to examine the relationship between intrinsic motivation to academic accomplishment (IMTA) and 
psychosocial wellbeing among university students in Jordan. Methods: cross sectional correctional design utilized to collect data 
from 218 university students in regards to motivation to academic accomplishment, social support, life satisfaction, optimism, 
and depressive symptoms. The results showed that university students in Jordan had low to moderate level of IMAT, and that 
IMAT had positive association with perceived social support from family (r = .17, p < .05), life satisfaction (r = .14, p < .05), and 
optimism (r = .19, p < .001). None of the psychosocial factors found to be significant predictor of IMATA. Implication for 
mental health counselors at the students’ health services and centers discussed.    
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
Motivation became a concept of interest for behavioral and cognitive scientists for its significant contribution to 
human behaviors and conducts (Deci & Ryan, 2008). The concept was targets for researches that investigate factors  
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contribute to school and university students’ achievement. Motivation that is defined as “cognitive, emotional, and 
behavioral indicators of student investment in and attachment to education” (Tucker, Zayco, & Herman, 2002, p. 
477), has been linked to learning stimulation and academic success (Sobral, 2008). Previous studies also showed 
that, in general, motivation for academic achievement/accomplishment has been associated with number of cultural, 
environmental and educational factors (e.g., Deci & Rayan, 2008; Kusurkar et al., 2012). According to Kitzrow 
(2003), college students have greater psychosocial needs than expected, and those needs are psychological and 
mental rather than developmental ones. College students also found to be at risk for a number of mental and 
psychosocial problems such as stress, depression, substance use, hostility, and anger that have a direct impact on 
their academic performance and social functioning (Hamdan-Mansour, Dawani, 2008). Malkoush (2000) maintained 
that academic adjustment and degree of available social support were associated positively among university 
students in Jordan, which emphasizes the importance of psychological wellbeing to students’ academic 
achievement. Therefore, the purpose of this study was to examine the relationship between motivation for academic 
accomplishment and psychosocial wellbeing among university students in Jordan. The research questions are: 1) 
what is the prediction power of psychosocial wellbeing; depressive symptoms, optimism, life satisfaction, and social 
support from friends and family, on motivation for academic accomplishment among university students in Jordan?, 
2) Is there a difference in motivation for academic accomplishment related to selected demographic characteristics 
among university students in Jordan? 
 
2. Methods 
 
2.1 Design 
 
This is a descriptive correlational study. Data collected using a self-administered questionnaire from six 
governmental and private universities.  
 
2.2 Participants  
 
About 218 university students filled and returned a battery of five self-reported questionnaires. The students 
represent three governmental universities and three private universities. Students from governmental universities 
represented 62% (n = 135), while 38% (n = 83) came from private universities.  
 
2.3 Measurements 
 
1. Motivation for Academic accomplishment measured using the Intrinsic Motivation to accomplish subscale of 
the Academic Motivation Scale (IMTK) (AMS) (Vallerand et al., 1992).   
2. Depressive symptoms was measured using the Arabic version of Beck Depression Inventory-II (BDI-II) The 
Beck Depression Inventory-II (BDI-II) was used to assess patients’ depressive symptoms.  
3. Perceived social support measured using the Perceived Social Support (PSS) Scale (Procidano & Heller, 1983).  
4. Optimism measured using the Life Orientation Test (LOT-R) (Scheier, Carver, & Bridges, 1994).  
5. Life satisfaction measured using the Satisfaction with Life Scale (Diener et al., 1980). This is a general 
measure of life satisfaction.  
 
2.4 Potential covariates 
 
Variable such as gender, age group, student’s faculty, and university academic year, treated as covariates.  
 
3. Results 
 
3.1 Demographic data  
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The sample consisted of 218 university students. Ninety-two students (42%) were males and 126 (58%) were 
females. Almost 60% of the students were in the second and third academic year while 24 % were in their fourth-
academic year. Twenty percent (n = 44) of the students enrolled in humanistic faculties while 40 % (n =88) and 34% 
(n = 86) were enrolled in scientific and medical faculties respectively.   
 
3.2 Motivation for Academic accomplishment 
 
Regarding student’ intrinsic motivation, the analysis showed that the mean score for students was 17.2 (SD = 
2.1), with scores ranging from 14 to 18. About 50% (n = 109) of the students had a score of 17 or less, and 75% of 
them ( n = 164) had a score of 19 or less indicating that students had moderate to low level of intrinsic motivation. 
   
3.3 Psychosocial health status  
 
The analysis showed that the mean score for BDI was 15.7 (SD = 8.6). Seventy six percent of the students (n = 
164) scored 10 and above on the BDI indicating that almost 75% of the students reported themselves having mild to 
severe depression. The results also showed that 31% (n = 67) had mild depression, 29% (n = 63) had moderate 
depression, 16 % (n = 35) had severe depression, and only 24 % (n = 52) were not depressed. Regarding life 
satisfaction, the analysis showed that students' mean score was 22.3 (SD=6.2), and about 75% (n=164) of the 
students had a score of 18 or above. This indicates that students had moderate to high level of life satisfaction. In 
addition, the analysis showed that 50% (n = 109) of the students had a score between 18 and 27 that confirms that 
students had high level of life satisfaction. Regarding perceived social support, the mean score for all students on the 
perceived social support from friends (PSS-Fr) was 13.1 (SD=4.3) and perceived social support from family (PSS-
Fa) was 12.1 (SD=5.1) (see Table 1). For females, the mean scores of PSS-Fr and PSS-Fa were 13.5 (SD=4.3) and 
12.5 (SD=5.2) respectively, while the male students' mean scores of PSS-Fr and PSS-Fa were 12.2 (SD=4.0) and 
11.4 (SD=4.7). Related to optimism, the analysis showed that the mean score was 34.1 (SD = 4.7) with scores 
ranging from 10 to 50. The analysis showed that 50 % of the sample had a score of 31 to 38 and 75% (n = 164) had 
a score of 31 or above. The results indicate that students, in general, had high level of optimistic feelings.  
 
3.4 Bivariate Analysis  
 
The correlations matrix using Pearson r, showed that there was a positive and significant correlation between 
intrinsic motivation to accomplishment (IMTA) and optimism and life satisfaction, and perceived social support 
from family (p < .05). This infers that students who have higher level of optimism life satisfaction, and perceived 
social support from family are more likely to have higher level if intrinsic motivation for accomplishment .  
Moreover, depressive symptoms and perceived social support from friends had no significant correlation with 
academic accomplishment.  
To examine whether social support, life satisfaction, optimism and depression are significant predictors of IMTA 
among university students controlling for the demographic and personal characteristics (age, gender, working status, 
and type of students’ faculty), two- steps multiple hierarchical regression analysis was performed. The results (see 
table 1) showed that model-1 that contained demographics and personal characteristics explained 8% (R2 = .08) of 
the variance in IMAT. The model was significant (F 4, 218 = 3.96, p = .004). In this model, students working status 
and age group were significant predictor of IMTA. After entry of social support, life satisfaction, optimism and 
depression at step 2, the total variance explained by the model as a whole was 14% (R2 =.14) and was significant (F 
8, 218 = 3.2, p = .001).  
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Table 1. Two steps Multiple Hierarchal Regressing IMTA on depressive symptoms, social support, life satisfaction, and optimism controlling for 
demographic and personal characteristics among university students in Jordan (N = 218)  
 
  Variables Model 1                                 Model 2 
β p- value β p- value    
Gender  -.563 .317 -1.115 .267   
Age group  -1.072 .006 -2.899 .004   
Student faculty -.121 .681 -.191 .849   
working status 1.804 .013 2.611 .010   
Depressive symptoms    .206 .837   
Optimism    -1.759 .080   
Life satisfaction    -.804 .422 
PSS-Fr   1.403 .162 
PSS-Fa   .782 .435   
R2 .08     .004     .14           .001  
Adjusted R2 .06 .     .09   
R2 change  -- .     .06   
PSS-Fr: Perceived social support from friends 
PSS-Fa: Perceived social support from family 
 
The variables in step-2 explained an additional 6% of variance in IMTA. In Model 2, working status and age group 
remained significant predictors, while none of the psychosocial factors found to be significant predictor of IMTA. 
The results infer that students’ demographic and personal characteristics are the significant factors that contribute to 
students’ intrinsic motivation for academic accomplishment, on the other hand; students’ psychological and social 
health factors seems not to contribute to their IMTA. 
 
4. Discussion 
 
This study came to address an important issue of concern for higher education systems. The study investigated 
the psychosocial and demographic factors that associate with university students’ academic accomplishment. A 
significant finding in this study showed that students had low to moderate level of motivation to academic 
accomplishment. The results do not agree with previous studies that collogues’ students had high level for academic 
achievement (Hamaideh, & Hamdan-Mansour, 2013). Although the two populations in this study and in Hamaideh’s 
study share the same culture, Arabs, the two educational systems vary in terms of environmental and economical 
support that the students receive. This difference between the two systems supported by Robbins and colleagues 
(2004) who reported that financial support and social involvement are among the main factors that influence 
students’ motivation for academic accomplishment.     
    
The study also found that psychosocial factors (optimism, life satisfaction and perceived social support from 
family) correlated significantly with motivation to academic accomplishment, although later found not to be 
significant predictors. However, depressive symptoms and perceived social support from friends correlated with 
motivation to academic accomplishment. The results partially agree with previous studies (AllaEddeen and 
Hamaideh, 2009; Rittman, 1999; Rode et al., 2005) whom found that optimism and life satisfaction were associated 
positively with academic achievement that agrees with findings in this study. Hamaideh and Hamdan-Mansour 
(2013) found that depression was a strong predictor of student’s academic achievement that does not agree with 
results of this study. One explanation is related to factors used to measure academic achievement. In this study we 
have measured the intrinsic motivation to academic achievement which is connected to perception and cognitive 
components, while in the other studies (AllaEddeen and Hamaideh, 2009; Hamaideh, & Hamdan-Mansour, 2013; 
Rittman, 1999; Rode et al., 2005) academic achievement has been measured in terms of GPA and motivation for 
academic achievement needs. This emphasizes the multifaceted aspect of academic achievement and using grading 
system might have difference outcomes than students’ perception.  
 
5. Conclusion  
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This study found that almost 75% of the students had moderate to low intrinsic motivation for academic 
accomplishment, and that life satisfaction, optimism, perceived social support from family, working status, and age 
are significant associates of motivation for academic accomplishment. The study has an implication for mental 
health counselors at the students’ health services and centers. In their periodic assessment, mental health counselors 
have to screen student for psychosocial health indicators of academic achievement that include depression, stress, 
social support, and optimism and life satisfaction. It is recommended that faculties and administrators need to 
enhance student-faculty interaction at the universities, and that faculties significant role in providing support and 
promoting students’ academic accomplishment.  
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